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The Reading and Numeracy Activity (RANA) is a Hausa early grade 
reading programme. The project was implemented by FHI 360 
as part of the UNICEF’s Girls Education Project Phase 3 (GEP3) 
funded by the U.K. Department for International Development 
(DFID) in Nigeria. The project implementation started in 2015 and 
grew from a pilot in 200 schools in Katsina and Zamfara states to 
a large-scale education programme reaching thousands of schools 
in seven additional states of Bauchi, Jigawa, Kaduna, Kano, Kebbi, 
Niger and Sokoto. 

RANA Learn are series of “how to” that document the 
implementation strategies of RANA project.
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1.0 Background
Haske1  Basic Education for Integrated Qur’anic Schools is part of the teaching and learning pack-
age developed under the Reading and Numeracy Activity (RANA). The package comprises mate-
rials for teaching Literacy, Numeracy, and Basic Science in line with the non-formal education cur-
riculum of the National Commission for Mass Literacy Adult and Non-formal Education (NMEC). 
The materials were developed and used in collaboration with non-formal education agencies in 
Bauchi, Katsina, Kebbi, Niger, Sokoto and Zamfara. This document provides a working manual for 
understanding Haske Basic Education Package, training and facilitator professional development. 

1.1 Materials in Haske Basic Education Package
Haske Basic Education for Integrated Qura’nic Schools comprises lessons that are compiled in 
two volumes of facilitator guides: one volume for Literacy and Basic Science and another for 
Numeracy. The key features of each volume are highlighted

FACILITATOR GUIDE: LITERACY AND BASIC SCIENCE

Section 1: Haske Basic Education Package

SECTION 1: HASKE Basic Education Package2

Contains 39 weeks of scripted lessons, with 
2 lessons per week.
33 of the weeks (66 lessons) are for Hausa 
Literacy while 6 weeks (12 lessons) are for 
Basic Science.
The 39 weeks are evenly divided in three 
sessions (13 weeks per session). In each of the 
13 weeks of the session, the first 11 weeks are 
for Hausa literacy while the last 2 weeks are 
for Basic Science.
The lessons are numbered with whole number 
position indicating the week and fractional 
part after the decimal separator indicating 
lesson 1 or 2 of the week. For example: 
Lesson 1.1 (represents Week 1 Lesson 1) 
Lesson 1.2 (represents Week 1 Lesson 2)
Lesson 2.1 (represents Week 2 Lesson 1) 
Lesson 2.2 (represents Week 2 Lesson 2)

General Structure

  1Haske is a Hausa word meaning brightness and has the connotations of hope and success.

Print title in Hausa: Jagoran Malamai: Karatu da Kimiyya
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SECTION 1: HASKE Basic Education Package 3

Scope and Sequence

Weekly lessons for Hausa Literacy balance whole language and phonics instruction. 
Lessons include repeated readings of a short text followed by comprehension 
questions, dramatization, word puzzles, writing practice, and phonics. 
Each weekly text emphasises a different letter (or set of letters) of the Hausa 
alphabet. 
The first two weeks treat the basic Hausa vowels (Aa Ee Oo Uu Ee) while the 
remaining weeks treat Hausa consonants in the sequence of Nn, Kk, Mm, Ss, Rr, 
Dd, Tt, Ts, Bb, Ww, Gg, Yy, Ll, Cc, Hh, Shsh, Ff, Xx, Jj, Zz, Vv, AUau, AIai, Gwgw 
Kwkw Qwqw. 
Basic Science includes both science and life skills. It covers the following topics: 
Classification of living and non-living things, Plants and animals; respiration 
and nutrition; safety concerns and creating a class charter; Identifying types of 
hygiene; handwashing; clean water; Types of soil; hygiene.
Assessments and reviews are built in the middle and the end of every session: 6.1, 
6.2, 13.1 and 13.2 for Session 1; 19.1, 19.2, 26.1 and 26.2 for Session 2; then 31.1, 
31.2, 39.1,  39.2;  for Session 3. 
At the end of session 2, the facilitator guide contains a special project designed 
for learners to demonstrate their learning in real context. Beginning learners are 
asked to read, copy and interpret billboards, while more advanced learners are 
asked to record an interview with artisans (tailors, electricians, etc) and present 
their interview findings to the class.

Target Users and Purpose

Lessons for the numeracy facilitator guide cover all the foundational topics in the 
NMEC curriculum. They are counting 1-100, concept of zero, place value, basic 
operations (addition, subtraction, multiplication and division), units of time (hours, 
minutes, seconds) non-standard measurement, Standard measurement of length 
(meters and centimeters), word problem in operation and fractions.
Assessments and reviews are built in the middle and the end of every session: 5.1, 
5.2, 11.1 and 11.2 for Session 1; 19.1, 19.2, 24.1 and 24.2 for Session 2; then 30.1, 
30.2, 33.1 and 33.2 for Session 3. 
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SECTION 1: HASKE Basic Education Package4

FACILITATOR GUIDE: NUMERACY

The number of weeks, lessons, distribution 
and numbering structure is like Hausa 
literacy mentioned earlier.
The first numeracy lesson of each week 
introduces a concept, while the second 
lesson of each week reinforces the concept 
and provides additional practice.
Lessons follow a consistent pattern of 
activities; Lessons 1 and 2 contain the steps 
of Warm-up, learn, practice, write, assess 
and summarise. Lessons 2 have additional 
tasks of a numeracy read aloud story 
related to the math concept.    

General Structure

Scope and Sequence

Lessons for the numeracy facilitator guide cover all the foundational topics in the 
NMEC curriculum. They are counting 1-100, concept of zero, place value, basic 
operations (addition, subtraction, multiplication and division), units of time (hours, 
minutes, seconds) non-standard measurement, Standard measurement of length 
(meters and centimeters), word problem in operation and fractions.
Assessments and reviews are built in the middle and the end of every session: 5.1, 
5.2, 11.1 and 11.2 for Session 1; 19.1, 19.2, 24.1 and 24.2 for Session 2; then 30.1, 30.2, 
33.1 and 33.2 for Session 3.

Facilitators in Integrated Qur’anic School are the target users of the Facilitator 
Guide. At least 2 copies to every learning centre.
The Facilitator Guide should be used to guide daily lessons.

 

Target Users and Purpose

Print title in Hausa: Jagoran Malamai: Lissafi  
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LEVELLED READER BOOKLET

Contain 32 units of leveled texts. 
The texts are levelled with stars to indicate 
their levels 

General Structure

Scope and Sequence

Texts in the cards were designed to match 
the sequence of alphabets in Hausa Literacy 
Facilitator Guides: (Aa Ee Oo Uu Ee), Nn, Kk, 
Mm, Ss, Rr, Dd, Tt, Ts, Bb, Ww, Gg, Yy, Ll, Cc, 
Hh, Shsh, Ff, Xx, Jj, Zz, Vv, AU au, AI ai, Gw gw 
Kw kw Qw qw
The first level texts (one star) are syllables; 
the second level texts (two stars) are words 
and the third level (three stars) are simple 
passages. Most of the texts are decodable.

Target Users and Purpose

IQS Learners are the target users. Every IQS needs 40 copies of the levelled 
reader booklet such that two learners can share one.
They are used during the second Hausa Literacy Lesson each week for 
“Independent Reading.” These texts reinforce both phonics and fluency. 

Print title in Hausa: Littafin karatu Dai-dai da Matakin Dalibai  
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SECTION 1: HASKE Basic Education Package6

1.2 Printing specifications
The following are the specifications for the printing of Haske Materials:

Haske Literacy Facilitator’s Guide (Science)

Size:  A4

Total Pages + cover:                     190

Format: Vertical

Paper (Cover): Matte card 300gms uncoated

Paper (Inner): 100gsm –white bond-uncoated

Colour (Cover): CMYK + Pantone (spot colors)

Colour (Inner Pages):                    One

Binding:    Spiral Binding

Printing:  Offset

Finishing: Matte lamination (cover)

Quantity:        ---------

Unit Cost (Estimate):                     ---------

Haske Numeracy Facilitator’s Guide (Mathematics)

Size:  A4

Total Pages + cover:                     207

Format: Vertical

Paper (Cover): Matte card 300gms uncoated

Paper (Inner): 100gsm –white bond-uncoated

Colour (Cover): CMYK + Pantone (spot colors)

Colour (Inner Pages):                    One

Binding:    Spiral Binding

Printing:  Offset

Finishing: Matte lamination (cover)

Quantity:        ---------

Unit Cost (Estimate):                     ---------

Levelled Reader Booklets

Size:  A4

Total Pages + cover:                     18

Format: Portrait

Paper (Cover page):                              Black and white

Paper (Inner): 100gsm –white bond-uncoated

Colour (Cover): CMYK + Pantone (spot colors)

Colour (Inner Pages):                    Full colour

Binding:    Spiral

Printing:  Offset Computer to plate

Finishing: Matte lamination (cover page)

Quantity:        ---------

Unit Cost (Estimate):                     ---------
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In its four years of working on materials development, RANA learnt lessons around printing and 
distribution of teaching and learning materials. Key lessons are listed below in relation to Haske 
materials printing:
•	 Most printers struggle with adherence to specification, especially with large printing. To 

ensure quality, it is advised to engage someone with printing experience (graphic designer 
preferably) for periodic inspection throughout the printing procurement process. Discover-
ing printing defects after completion or delivery is counter productive to both printers and 
the reading programme.

•	 Most printers struggle with delivery time. Depending on the procurement policies guiding 
the reading intervention, a period of three months will be required to complete materials 
printing and delivery cycle to schools. 

•	 For Haske, it is highly recommended that every two children should be provided with a 
levelled reader booklet.

•	 Alignment of book distribution with facilitator training is efficient in terms of logistics 
and cost. After training, teachers and head teachers can carry the books to their school, 
thereby saving huge cost of distribution, time and logistics.

•	 UNICEF Nigeria provides the right for using Haske materials.         

1.3 Evidence and principles supporting Haske materials
Haske materials were developed with key principles in mind. Key evidence around the materials 
are highlighted below:
•	 Importance of an integrated approach to reading instruction that brings whole language and 

phonics together in a meaningful and reinforcing way2.
•	 Activities that emphasise recognised components of reading (phonemic awareness, phonics, 

fluency, comprehension) from the report of National Reading Panel (2000)3 and other read-
ing best practices comprising oral language, vocabulary and writing.

•	 Use of syllabic instruction (ba bi bo bu be) as responsive to the language structure of Hausa. 
Preliminary evidence indicates that syllabic instruction may be highly effective for particular 
African languages. (Asfaha, Kurvers, and Kroon, 2008)4 . 

•	 Methodological considerations such as the 6 Ts for effective literacy instruction (Allington, 
2002)5.

•	 Broad cultural base recognizing local history and tradition to meet the requirements of cul-
turally responsive instruction (Wlodkowski and Ginsberg, 1995)6  and its potential to bring 
intrinsic motivation.

2Leigh, J. E. (1980). Whole-language approaches: Premises and possibilities. Learning Disability Quarterly, 3 (4), 62-69.
3National Reading Panel (US), National Institute of Child Health and Human Development (US), 2000. Teaching children to read: 
An evidence-based assessment of the scientific research literature on reading and its implications for reading instruction. National 
Institute of Child Health and Human Development, National Institutes of Health.
4Asfaha, Y.M., Kurvers, J. and Kroon, S., 2008. Literacy and script attitudes in multilingual Eritrea. Journal of Sociolinguistics, 12(2), 
pp.223-240.
5Allington, Richard. (2002). What I’ve Learned about Effective Reading Instruction: From a Decade of Studying Exemplary Ele-
mentary Classroom Teachers. Phi Delta Kappan 740-747.
6Wlodkowski, R. J., and M. B. Ginsberg. (1995). Diversity and Motivation: Culturally Responsive Teaching. San Francisco: Jossey-
Bass.
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•	 For each math topic, lessons promote a combination of conceptual understanding procedur-
al fluency (Kilpatrick, Swafford and Findell, 2001)7 

•	 Math instruction uses multiple representations, including concrete objects, drawing, and nu-
merical representation (Sitabkhan and Platas, 2018)8

•	 Informal mathematics is integrated to support understanding of formal mathematics. (Sitab-
khan and Platas, 2018).9

•	 Equity consideration that is sensitive to positive representation of gender and disability. 
•	 Compliance with the Nigeria’s curriculum for basic non-formal education provided by the 

National Commission for Adult and Non-formal Education (NMEC). 

7Kilpatrick, J., Swafford, J., & Findell, B. (2001). Adding It Up: Helping Children Learn Mathematics. Washington, DC: National 
Academy Press.
8Sitabkhan, Y., Platas, L., and Ketterlin-Geller, L. (2018). Capturing Children’s Mathematical Knowledge: An assessment frame-
work. Global Education Review. 5(3)
9Sitabkhan, Y. A., & Platas, L. (2018). Early mathematics counts: Promising instructional strategies from low- and middle-in-
come countries. Research Triangle Park, NC: RTI Press. RTI Press Publication No. OP-0055-1807 https://doi.org/10.3768/rti-
press.2018.OP.0055.1807

Essential Supplies
Some basic supplies are required for effective implementation of Haske 
programme in each IQS as follows:

100 100 100 50

6 2 2 1

1 1 1

1

Exercise Books 
for pupils

Sharpeners Pencils Cardboard papers (for 
sentence strips, word puzzle 
and mask) - different colours

Pack of Markers 
(for word puzzles, 
flash cards, masks)

Ream of printer A4 
paper (for flash cards, 
number cards, masks)

Masking tape Stapler

Stapler pin (box) Ruler (60 cm) Scissors Roll of string for masks

Bag of rubber bands 

Optional  (recommended): 
Box to store mathematics 

manipulatives

SECTION 1: HASKE Basic Education Package

1

1
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Section 2: Haske Training, Roll out and 
Continuous Professional Development

Haske materials are accompanied with a comprehensive training package, rollout plan and contin-
uous professional development characterised by the following: 

2.1 Training sessions and phases
The training for the entire Haske Basic Education programme is delivered in 3 Sessions of 12 days 
total. The daily training duration is 9 hours from 8:30am to 5:30pm, with one and half hours break 
for tea and lunch. The details of the training sessions are given below.

Session 1 
Training

5 days Training Content: this is the first training ses-
sion in the series and covers the following:
•	 Minimum quality indicators for IQS learning 

environment and the role of Centre Based 
Management Committees (CBMCs) in 
creating one.

•	 Creating a print rich environment and 
classroom management.

•	 Simulation of literacy lessons, followed 
by discussion on demonstrated activities 
(songs, story reading, drama, sentence 
building, letter reading and writing)

•	 Simulation of science lessons
•	 Simulation of numeracy lessons, highlight-

ing the lesson structure of Learn, Practice, 
Write Assess.

•	 Making instructional materials (masks, cre-
ating word cards, number cards, hundreds 
charts.

•	 Formative assessment and helping strug-
gling learners.

•	 Lesson demonstration in IQS, lesson ob-
servation, assessment and feedback.

Participation and delivery:
•	 IQS facilitators are the main participants in 

the training.
•	 IQS proprietors are invited on the first day 

of the training 

Session 2 
Training

4 days

TRAINING NO OF DAYS CONTENT AND PARTICIPATION AND DELIVERY

•	 Training Content: this is the second 
training session in the series. It comes as 
a refresher three months after the initial 
training. The training covers the following:

Section 2: Haske Training, Roll out and Continuous Professional Development 11
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•	 Reflection on initial implementation suc-
cesses and challenges.

•	 Handwriting with alphabet charts
•	 Pointing at the board while reading
•	 Helping struggling learners
•	 Making word cards
•	 Simulation of literacy, science and liveli-

hood (hygiene, security) and numeracy 
lessons

•	 Child Safeguarding and Facilitator Code of 
Conduct

•	 Special projects for literacy
•	 Lesson practice and feedback in IQS
•	 Formative assessment and community of 

practice
Participation and delivery
•	 IQS facilitators are the main participants.

Training Content: this is the third training 
session in the series. It comes as a refresher six 
months after the initial training. The training 
covers the following:
•	 Reflection on implementation successes 

and challenges.
•	 Creating masks and word cards and a re-

minder demonstration of how to use them
•	 Practice handwriting
•	 Feedback strategies
•	 Material creation and use
•	 Classroom management
•	 Literacy and numeracy lesson practice

2.2 Training materials, techniques and trainers
Haske Basic Education training is delivered using detailed manuals. There are three training man-
uals--one for each of the training sessions. All activities in the manuals includes main objectives, 
step-by-step instructions, time allotted, and materials required (handouts, charts, markers, flip 
charts). The major training techniques include discussion, small group lesson demonstrations, 
large group lesson demonstrations, development of instructional materials, and lesson practice. 
The training manuals are accompanied with handouts that provide additional information to par-
ticipants. 

Key sources of resource persons for Haske training are as follows: 
•	 RANA project technical staff who served as Literacy Coordinators, Technical Education Of-

ficers and Field Coordinators. They participated in Haske materials development, training of 
trainers and coaching. FHI 360 and AHNi are points of contacts for those trainers.

•	 “Teacher Development Trainers (TDTs)” and “Teacher Facilitators (TFs)” trained through the 
scale-up phase in Kaduna, Kano, Katsina, Kebbi, Niger and Jigawa. 

Session 3 
Training

3 days

TRAINING NO OF DAYS CONTENT AND PARTICIPATION AND DELIVERY

Section 2: Haske Training, Roll out and Continuous Professional Development14
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2.3 Haske Cascade and Selection Process for trainers and coaches 
RANA adopted a three-level cascade for the implementation of Haske Basic Education package 
comprising Level 1 for Teacher Development Trainers (TDTs), Level 2 for Teacher Facilitators 
(TFs) and Level 3 for Facilitators/IQS proprietors.

Selected based on application and competitive screening that 
comprises written test and oral interview. They are trained 
by Haske National Master trainers. The main role of TDTs is 
training of Teacher Facilitators (TFs). They are also assigned 
16 IQS and two TFs for occasional support. 

Selected from LGEA coordinators of non-formal education 
agencies based on good record of dedication to duty and 
observabale skills in supporting schools. TFs are trained by 
TDTs and support in training teachers and Head Teachers. 
The main role of TDTs is school support and are assigned 8 
schools which they are expected to visit at least once a 
month.

The main role of facilitators is teaching Haske lessons in 
relevant grades and participating in continuous 
professional development meetings. Haske proprietors on 
the other hand support the facilitators with mobilising the 
children and ensuring they are available for lessons.

Teacher 
Development 

Trainers (TDTs)

Teacher
 Facilitators (TFs)

Failitators and 
Proprietors

The Haske programme depends on effective selection of Teacher Development Trainers (TDTs). 
A competitive selection of TDTs has been a major requirement for determining project success. 
Key selection process are as follows:

Based on the balance of quali�cation, work 
experience and relevant engagement

On lesson plan and basic principles of classroom 
management, reading instruction, development of 
instructional materials and assessment.

Understanding the vision of a good school, school 
management, team work, mentoring skills and 
communication.

SHORT
LISTING

WRITTEN 
TEST

ORAL 
INTERVIEW

1

2

3

Section 2: Haske Training, Roll out and Continuous Professional Development 13
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2.3 Implementation requirements
Haske needs the following provisions and conditions for implementation:
•	 A cohort of IQS learners (from 30 to 50 learners). 
•	 Provision of 2 contacts of 2 hours each on the IQS time-table every week (4 hours per week). 

The first hour is used for literacy/basic science lesson and the second for numeracy. 
•	 Provision of two copies of two facilitator guides for basic education. 
•	 Trained facilitators on Haske Basic Education package.
•	 The content is expected to be delivered in 9 months within 12 months of a year calendar with 

flexibility in lesson days and period.
•	 It is important for an IQS to keep enrolment register and attendance.

2.4 Centre support and communities of practice
Haske facilitators professional development does not end with facilitator training. Haske works 
with framework for facilitator support through the following:
•	 Lesson observation and feedback session by Teacher Facilitators (at least once a month)  
•	 Weekly continuous professional development meetings between the facilitators for lesson 

preparation and discussion of learning challenges.
•	 Facilitators are expected to observe lessons and mentor one another at least once every 

month
•	 Termly cluster meeting by a group of 5-7 IQS led by Teacher Development Trainer and teach-

er Facilitators to rapidly address gaps identified from monitoring reports.

NOTE: It is important to train key government officials in the State Agency for 
Mass Education (SAME), Ministry of Education and SAME Local Government 
Education Officials on Haske for effective oversight. These include SAME Directors 
of Programme, SAME Directors of Literacy, SAME Area Coordinators and Education 
Secretaries among others. 

Section 2: Haske Training, Roll out and Continuous Professional Development16
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Paper-based Tool
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Paper-based Tool
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Paper-based Tool Sample Qualification Scoring

Sample Experience Scoring Sheet
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Sample Written Test Scoring

Sample Oral Interview Collation Sheet

Sample Aggregate Scoring sheet
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